
Monday, September 28, 2009



Curriculum Design 

&

Assessment

Steven Light, Elementary Music Methods, 2009

Monday, September 28, 2009



Monday, September 28, 2009



Monday, September 28, 2009



Curriculum Design & Assessment

Core Questions

Monday, September 28, 2009



Curriculum Design & Assessment

Core Questions

Why should all students study music?

Monday, September 28, 2009



Curriculum Design & Assessment

Core Questions

Why should all students study music?

What do we want kids to know and be able to do?

Monday, September 28, 2009



Curriculum Design & Assessment

Core Questions

Why should all students study music?

What do we want kids to know and be able to do?

When should they learn it?

Monday, September 28, 2009



Curriculum Design & Assessment

Core Questions

Why should all students study music?

What do we want kids to know and be able to do?

When should they learn it?

How do they learn it & how do we know if  they’ve 
learned it?
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Assessment Definitions

“Assessment”: Textbook Definition

"The process of collecting and analyzing data for the purpose 
of evaluation”

“Classroom Assessment”

Old meaning:  “Interrupting learning while students take a test so 
you can assign them a grade”

New meaning: “Designing the learning PROCESS so that       
you can measure or observe what students have 
learned” (embedded assessment in the lesson)
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3 Main Approaches to Evaluation

Normative

Norm referenced tests

Where students fall in reference to others

Idiographic

Individual progress/personal development

Standards-Based

Where students fall compared to a set of  
“benchmarks”
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Individual Student Assessment
Gives student and, periodically parents, feedback about student work, by:

Helping student and parents understand where student is succeeding and 
where student needs to improve 

Providing a valid basis for evaluation (grading)

Helping teacher design instruction that meets individual student’s needs, 
by:

Diagnosing student’s strengths and areas requiring additional 
emphasis/help

Monitoring student’s progress and guiding adjustments in instruction

Helps teacher/school assign student to suitable educational programs, by:

Determining whether student is qualified to enter (or leave) specialized 
course or program

Monday, September 28, 2009



Monday, September 28, 2009



Accurate feedback is essential but not enough

Monday, September 28, 2009



Accurate feedback is essential but not enough

“For assessment to be ‘formative’ (help 
student improve) a student must:

Monday, September 28, 2009



Accurate feedback is essential but not enough

“For assessment to be ‘formative’ (help 
student improve) a student must:

Come to hold a concept of  quality roughly 
similar to that of  the teacher.

Monday, September 28, 2009



Accurate feedback is essential but not enough

“For assessment to be ‘formative’ (help 
student improve) a student must:

Come to hold a concept of  quality roughly 
similar to that of  the teacher.

Be able to compare the current level of  
performance with the standard.

Monday, September 28, 2009



Accurate feedback is essential but not enough

“For assessment to be ‘formative’ (help 
student improve) a student must:

Come to hold a concept of  quality roughly 
similar to that of  the teacher.

Be able to compare the current level of  
performance with the standard.

Be able to take action to close the gap.”

Monday, September 28, 2009



Accurate feedback is essential but not enough

“For assessment to be ‘formative’ (help 
student improve) a student must:

Come to hold a concept of  quality roughly 
similar to that of  the teacher.

Be able to compare the current level of  
performance with the standard.

Be able to take action to close the gap.”

--  D. Royce Sadler (Australia) as cited by Lorrie Shepard in “Linking Formative Assessment to 
Scaffolding.” Edudcational Leadership 11/06.
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Experiment

	7th graders discussed what would count as quality 
science work and how it would be evaluated

Results

Reduced gap between highest and lowest 
achievers by 50%

Increased average achievement dramatically

Performance of  weakest in experimental group 
approached highest in control group

White & Frederickson study in Cognition and Instruction (1998)
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Teachers must place a priority on 
assessment

1. to facilitate their own growth;

2. to ensure the quality of  their instructional 
program; and

3. to ensure that students learn and, 
eventually, assume responsibility for their 
own learning.
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Common Types of Scoring Scales

Rubrics

Holistic Rubric

Analytic Rubric

Rating Scale

Checklist

Comments
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Rubrics

Analytic Versus Holistic Rubrics

For a particular task you assign students, do you want to be able to assess how well 
the students perform on each criterion, or do you want to get a more global picture 
of the students' performance on the entire task? The answer to that question is likely 
to determine the type of rubric you choose to create or use: Analytic or holistic.

Analytic rubric
Most rubrics are analytic rubrics. An analytic rubric articulates levels of performance 
for each criterion so the teacher can assess student performance on each criterion.

Holistic rubric

In contrast, a holistic rubric does not list separate levels of performance for each 
criterion. Instead, a holistic rubric assigns a level of performance by assessing 
performance across multiple criteria as a whole. For example, the analytic research 
rubric above can be turned into a holistic rubric:

Monday, September 28, 2009



Rubrics

Analytic Versus Holistic Rubrics

For a particular task you assign students, do you want to be able to assess how well 
the students perform on each criterion, or do you want to get a more global picture 
of the students' performance on the entire task? The answer to that question is likely 
to determine the type of rubric you choose to create or use: Analytic or holistic.

Analytic rubric
Most rubrics are analytic rubrics. An analytic rubric articulates levels of performance 
for each criterion so the teacher can assess student performance on each criterion.

Holistic rubric

In contrast, a holistic rubric does not list separate levels of performance for each 
criterion. Instead, a holistic rubric assigns a level of performance by assessing 
performance across multiple criteria as a whole. For example, the analytic research 
rubric above can be turned into a holistic rubric:

Monday, September 28, 2009



Rubrics

Analytic Versus Holistic Rubrics

For a particular task you assign students, do you want to be able to assess how well 
the students perform on each criterion, or do you want to get a more global picture 
of the students' performance on the entire task? The answer to that question is likely 
to determine the type of rubric you choose to create or use: Analytic or holistic.

Analytic rubric
Most rubrics are analytic rubrics. An analytic rubric articulates levels of performance 
for each criterion so the teacher can assess student performance on each criterion.

Holistic rubric

In contrast, a holistic rubric does not list separate levels of performance for each 
criterion. Instead, a holistic rubric assigns a level of performance by assessing 
performance across multiple criteria as a whole. For example, the analytic research 
rubric above can be turned into a holistic rubric:

Monday, September 28, 2009



Analytic Rubric

Monday, September 28, 2009



3 - Excellent Researcher
    * included 10-12 sources

    * no apparent historical inaccuracies
    * can easily tell which sources information was drawn from

    * all relevant information is included

2 - Good Researcher
    * included 5-9 sources

    * few historical inaccuracies
    * can tell with difficulty where information came from

    * bibliography contains most relevant information

1 - Poor Researcher
    * included 1-4 sources

    * lots of historical inaccuracies
    * cannot tell from which source information came

    * bibliography contains very little information

Holistic Rubric
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Rhythm
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assessment

2. philosophical 
reservations about 
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3. traditional priorities

4. limited instructional time

5. large number of students

6. limited repertoire of 
assessment strategies

7. lack of strategies or 
technology for record-
keeping

8. lack of technology or 
other resources for 
preserving student 
work

9. limited skill in scoring 
scale (rubric) 
development

10. unclear “vision” of 
quality student work 
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Steven Light
Professor of  Music Education, Johnson State College

with information from a presentation by Scott Schuler
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